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Blueprint for Civic Education Certificate

Creating a Certificate, Minor, or Major Corollary to the Service-Based Scholarship Program

Purpose of this document:

For the past two years, five colleges and universities involved with the Bonner Foundation Program have worked to create a civic engagement academic certificate or minor. The purpose of this initiative has been to develop a complementary academic track to a comprehensive community service based scholarship.  The schools involved in this pilot project include: Mars Hill College (NC), The College of New Jersey (NJ), Washington and Lee University, UCLA (CA), and Portland State University (OR).  In addition a team of senior level and distinguished faculty have participated in the conception and development of this initiative.  This group includes professors from the University of Minnesota, Duke University, Michigan State University, Rice University and Wagner College (NY). 

This document has been designed for participants in the January 2005 FIPSE Meeting on the Bonner Foundation’s Civic Engagement Certificate programs.  It is intended to serve as a resource for participants to fully understand the Bonner Program and its newest ongoing initiative to create a curricular component to the co-curricular service-based scholarship program.  It is also intended to serve as a blueprint and workbook for campus representatives — including administrators, staff, and faculty — to build and refine one’s own Civic Education programs.  Whether these programs take the form of a certificate, minor, major, or combination of these forms, the true purpose of these initiatives is to support the education of students who possess the knowledge, skills, and commitments to engage in sustained social change efforts.

This document is organized into the following sections:
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Part I:  The Foundation

What We Hope to Achieve through the Bonner Programs

The Common Commitments
For the past fifteen years, the Bonner Foundation, through its service-based scholarship and its implementation in the Bonner Scholars and Leaders Program, have been supporting students to be active and involved in their communities. As the Bonner Scholars initiative has developed and matured, it has become apparent that the Program must also communicate the values, commitments and vision of the Program.  These commitments define and articulate the vision and values we hope to encourage in students who are part of the programs.  The Common Commitments are the result of the thinking of members throughout the Bonner community, including students, faculty, administrators and community leaders.  Over the course of several months and many sessions, individuals helped shape the language that describe what we hope to achieve through the programs.  Though individuals used many different words and presented a long list of ideas, there were six central themes that came up that coincide with the values of the Bonner Foundation.  While making up a list is filled with limitations offered by definitions, interpretation and space, six critical values articulate the vision of the Bonner Program and point to the expectations and ideals of the program.  

These values include a commitment to: 

· Civic Engagement - Participate intentionally as a citizen in the democratic process, actively engaging in public policy and direct service. 

· International Perspective - Develop international understanding that enables Bonners to participate successfully in a global society.

· Social Justice - Advocate for fairness, impartiality, and equality while addressing systematic social and environmental issues. 

· Community Building - Establish and sustain a vibrant community of place, personal relationships, and common interests.

· Diversity - Respect and engage the many different dimensions of diversity in our public lives.
· Spiritual Exploration - Explore personal beliefs while respecting the spiritual practices of others.
The Student Development Model

The developmental goal of the Bonner Program for students is:

To develop the skills, knowledge, experience, and commitments of students engaged in community service over the four years of their Bonner Program experience.

Through their intensive involvement in service and its support through co-curricular training, enrichment, reflection, advising, curricular connections, and other activities, the Bonner Program expects students to build upon their current competency and skill sets and move closer towards our overall program benchmarks and student development goals. We recognize that not every student will develop in the same way or at the same rate. Nevertheless, it is useful to examine regularly the students’ progress so that by the time they leave the program they find themselves in the later stages of this model.  

The Foundation has used the following four-year developmental model to help campuses conceptualize their own models and strategies for implementation:
· “Expectation” (the preparation stage before entering college) Students are selected, prepared, and filled with expectation.
Identify qualified students who have assumed a leadership role within their community or at home and distribute applications posing meaningful questions which seek to understand students’ motivation, background, experience, and expectations.


· “Exploration” (Freshman Year) Orientation, multiple service sites, immersion experiences (occasional volunteer)
In the freshman year, new Bonner students are oriented in areas such as personal identity, the local and at-large community, and program’s administrative and service issues.  By utilizing orientations, reflection, weekend service plunges, alternative breaks, self-assessment tools, and feedback strategies, students make personal discoveries, find their passions, and develop both individual and collective goals and objectives.

· “Experience” (Sophomore Year) Focus placement on a particular issue and/or organization (regular volunteer)
In the sophomore year, a student usually begins to focus his or her efforts on a single project or issue area and finds a stable role within an organization.  Students are supported with relevant trainings tailored to their increased responsibilities.  Critical dialogue and reflection helps students focus on articulating their views about service and commitment to others.  Special activities like the Recommitment event and Sophomore Service Exchange deepen students own exposure and level of self-awareness and commitment. During the summer, students typically seek internships located inside their local community.  Through this year, the student gains experience in how to participate effectively in a sustained community partnership, taking on increasing leadership on campus and in the community.

· “Example”  (Junior Year) Serve as service project leader at local agencies and recruit & train new volunteers (project coordinator)
Students in their third year begin assuming Project Coordinator responsibilities such as recruiting, placing, monitoring, and leading reflections for other student volunteers.  Intensive training, topics like resource development and management, supports students in becoming successful peer and community leaders.  Students are often involved in mentoring other students.  During the third and final summer, students should be encouraged to seek internships located outside of their local community to broaden their experience and sense of community.


· “Excellence”  (Senior Year) Integrate service passions and experiences with academic pursuits and career exploration (service team leader or program specialist)
Students are prepared to assume Project Leader responsibilities, including evaluating existing programs, designing new initiatives, and drafting grant proposals.  In many ways, the fourth year student’s relationship to the community partner is similar to that of a staff member, consultant, or apprentice who can assist the agency in strategic planning and implementation, financial management, grant writing, research report writing, special projects.  Through senior capstone projects, academic linkages, and career planning efforts, students often reflect on and culminate their experience through final year work involving research, networking, and special initiatives.  
Skill and Competency Learning

During this current year, Bonner Programs are working to better delineate a progression of how they will implement the intentional learning and skill-building opportunities for students over the course of the program.  Within the Bonner Program, program staff provide co-curricular training in the above topics or to connect students with appropriate educational opportunities and training offered on campus, including through coursework.  For example, these are some of the developmental intentions that connect with the developmental model:

· “Exploration” (Freshman Year) 

community knowledge

personal exploration and reflection

professionalism and work ethic

setting goals

time management
· “Experience” (Sophomore Year) 

critical thinking

diversity awareness

group dynamics and communication skills

project planning

service to campus community
· “Example”  (Junior Year) 
academic connection

leading reflection and inquiry

personal and civic values (knowledge of civic engagement)

project coordination

resource development

· “Excellence”  (Senior Year) 
career planning and vocation

evaluation

networking

public speaking

skills for lifelong service/civic involvement
The Civic Education Certificate program represents a more formalized approach to creating curricular connections that enhance students’ opportunities to develop and deepen these competencies.  Rather than attending a two-hour workshop on public speaking, for example, a student could enroll in a semester-long course on rhetoric and speaking taught by a seasoned professional.   

Pillars of the Civic Education Certificate Program

Amidst the diversity of the participating institutions, several themes, concepts and activities have risen to the surface that provide a basic understanding of the innovation of the civic engagement certificate.  The outgrowth of these findings is the beginning (truly, the very beginning) of a blueprint for these and other institutions to follow as they develop an academic route that will encourage, educate and direct students to integrate their commitment to service with their understanding of citizenship.   

Through the work of the FIPSE Civic Engagement initiative, the Bonner Foundation has begun to articulate a template for civic engagement certificate or minor programs.  Themes associated with these various incarnations of civic engagement academic programs on campuses include:

Integrated: 
Co-curricular activities are integrated with specific academic coursework.

Intense:  
Each student participates in ten hours of service a week during the school year, engages in at least one full time summer service internship, and takes a minimum of X academic courses as part of the curriculum.

Multi-Year:  
This initiative is a multi-year approach.  The process is a minimum of two years and preferably four years of service and course work.

Developmental/ Sequential: 

Both the co-curricular service and training activities and the civic engagement certificate-related academic courses have to have to be organized with a beginning, middle and end so that the expectations and requirements increase and are built one upon the other.  

Politics/Public Policy:  


This initiative cannot consist of “just volunteering” or “stand alone community service.” Students are expected to integrate their service experience with their understanding and exploration of politics and public policy.  

Poverty: 
Any education around civic engagement and all informed community service must be accompanied with an in-depth awareness and analysis of economic poverty in this country.  

Global:  
Civically engaged students must have exposure and knowledge through both service and course work about the global community and how the United States relates to the world in a political, economic and cultural ways.

Part 2: The Architecture 

Types of Courses

A close look at the five institutions participating in the FIPSE Civic Engagement Project reveals a varied approach to how best to present the basic themes outlined above as each institution navigates the academic landscape of their campus.  Still, there are common approaches, design and structure as to how to create and implement the civic engagement certificate.   
These include:

1) An Lead-In Course

2) A Poverty Course

3) Internationally-focused Courses or Programs

4) A Service Learning Course

5) Full-time Internship Component

6) Capstone Experience
The sequence of such courses may look something like this.  See also the final page of this workbook for a summary of the curricular and co-curricular components of the model.



Descriptions

(1)
Lead-In Course

Many schools have a lead-in course as part of the first year experience.  This can be found in freshmen seminars, learning communities, first year orientation courses, and other expressions of first year academic design.  Within the broad parameters that these academic boundaries often operate, there is an opportunity to include readings, writings, and discussions about service and justice.

(2)
Domestic Poverty

A survey of dozens of campuses confirms the assumption that most, if not all, schools have within their existing curriculum courses that expose student to issues of domestic poverty.  These courses can be found in any number of disciplines but most frequently are located in U.S. history, sociology, political science, public policy and literature.  

(3)
International Exposure

Much like courses involving domestic poverty, there are many different academic disciplines and multi-disciplinary courses that introduce, inform, educate and require thoughtful analysis of international affairs.  In these courses, students will be required to integrate the service experiences with at least one course related to international issues. 

(4)
Service Learning Course

Over the last fifteen years, there has been an explosion of service learning course all across the curriculum.  When offered, a student is required to take a service-learning course in his or her academic major field of study.  If no such course if offered, the student would be required to take a service-learning course from a different discipline.  Where possible, students are encouraged to take a minimum of two courses identified as having a significant service learning component, one course in his/her discipline and one outside of his/her academic major.  

(5)
Full-Time Service Internship (not necessarily for credit)

A full-time service activity is required to complete the civic engagement certificate.  These service placements may be for credit through an internship program or may not be credit barring but still require a certain level of preparation, reflection, and writing.  Students can serve either at domestic or international service sites.  Placements should offer students an opportunity to witness and encounter issues of poverty, cultural diversity, and public policy.

(6)
Senior Capstone

A cornerstone of the civic engagement certificate and the service-based scholarship is a final presentation of service and learning that will come near the end of the student’s college or university academic experience.  Students will engage in an intense and demanding service placement that will integrate academic work.  This senior service capstone may take place as part of a senior seminar, an independent study, or community-based research.
Part 3: Workbook for Civic Education Certificate


The remaining portion of this document is also designed for you to use as a workbook. As we participate in the FIPSE Meeting Sessions, we will take the opportunity to reflect after each session.  The sessions on day two reflect the types of courses.  These sessions allow you to explore the types of courses in more depth in order to take ideas back to your campus.  For each session, we provide a few key questions and considerations regarding the content/product and process/steps needed on campus to move the civic education initiatives forward.  

FIPSE Meeting Presentations:

· A Lead-In Course

· The College of New Jersey – Nino Scarpati

· Duke University – Bruce Payne

· A Poverty Course

· Washington & Lee – Harlan Beckley

· The College of New Jersey – Beth Paul

· Internationally-focused Courses or Programs

· Bard College – Richard Harrill

· Michigan State University – Steve Esquith

· A Service Learning or CBR Course

· Saint Mary’s College – Janet Luce 

· Florida State University – Stephanie Evans

· A full-time Internship Component

· Douglass / Rutgers – Ingrid Dahl

· Emory & Henry – Tal Stanley

· A Capstone Experience

· Washington & Lee – Stacy 

· Westchester – Kevin Dean

Revisiting the Pillars

Again, a precursor for a successful program may be to ensure that the structure and infrastructure of the campus and its service and curricular programs can be characterized in these ways: 

· Integrated

· Intense

· Multi-Year

· Developmental/ Sequential

· Politics/ Public Policy

· Poverty

· Global

Over the course of this weekend and later back on campus, consider how your campus meets these elements.  You can use the following pages as a worksheet for your notes.

Integrated: 


Co-curricular activities are integrated with specific academic coursework.

Intense:  


Each student participates in ten hours of service a week during the school year, engages in at least one full time summer service internship, and takes a minimum of X academic courses as part of the curriculum.

Multi-Year:  


This initiative is a multi-year approach.  The process is a minimum of two years and preferably four years of service and course work.

Developmental/ Sequential: 

Both the co-curricular service and training activities and the civic engagement certificate-related academic courses have to have to be organized with a beginning, middle and end so that the expectations and requirements increase and are built one upon the other.  

Politics/Public Policy:  


This initiative cannot consist of “just volunteering” or “stand alone community service.” Students are expected to integrate their service experience with their understanding and exploration of politics and public policy.  

Poverty: 


Any education around civic engagement and all informed community service must be accompanied with an in-depth awareness and analysis of economic poverty in this country.  

Global:  


Civically engaged students must have exposure and knowledge through both service and course work about the global community and how the United States relates to the world in a political, economic and cultural ways. 

A Lead-In Course:  Questions and Considerations


During the Saturday 9:30 am session, you will attend a session about the Lead-In Course.  Attend either A or B with your group.

· Group A: The College of New Jersey – Nino Scarpati

· Group B: Duke University – Bruce Payne 

Description:  Lead-In Course

· Many schools have an lead-in course as part of the first year experience.  This can be found in freshmen seminars, learning communities, first year orientation courses, and other expressions of first year academic design.  Within the broad parameters that these academic boundaries often operate, there is an opportunity to include readings, writings, and discussions about service and justice.

Product/Content

· What are the intended outcomes and key elements of an effective lead-in course?  What ideas do students learn?  What key activities should be included?

· What would your lead-in course look like?  If you have one, how is it (or would it be) different?

· How does a lead-in course set the groundwork for what will come after it for students?

Process/Procedure

· What would be the best places (department or program) to house a lead-in course?

· What ideas and strategies can you take back to your campus from this presentation?

A Poverty Course:  Questions and Considerations


During the Saturday 10:15 am session, you will attend a session about the Poverty Course.  Attend either A or B with your group.

· Group A:  Washington & Lee – Harlan Beckley

· Group B:  The College of New Jersey – Beth Paul
Description: Poverty Course

· A survey of dozens of campuses confirms the assumption that most, if not all, schools have within their existing curriculum courses that expose student to issues of domestic poverty.  These courses can be found in any number of disciplines but most frequently are located in U.S. history, sociology, political science, public policy and literature.

Product/Content

· How are students’ experiences with community service or working in communities affected by what they learn in a course about poverty and economic issues?

· How do students take what they are learning in a course about poverty and economics and apply it in their community work or service?  

· For students who take such a course, what do we expect of them that is different?  Why is a poverty course so important and meaningful for students?
Process/Procedure

· What would be the best places (department or program) to house a course on poverty (equity, economics, etc.) on your campus?  Do any faculty come to mind who are or could teach such a course?

· What ideas and strategies can you take back to your campus from this presentation?

International Exposure:  Questions and Considerations


During the Saturday 11:30 am session, you will attend a session about International Courses.  Attend either A or B with your group.

· Group A: Bard College – Richard Harrill

· Group B:  Michigan State University – Steve Esquith

Description: International Course (or Program)

· Much like courses involving domestic poverty, there are many different academic disciplines and multi-disciplinary courses that introduce, inform, educate and require thoughtful analysis of international affairs.  In these courses, students will be required to integrate the service experiences with at least one course related to international issues.

Product/Content

· What are the key outcomes or elements of an effective international course, trip, or program?

· What are the ways that we prepare students to effectively participate in international experiences? How do we re-enter students in a way that maximizes and honors the experience and learning, so that it is not just an episodic or removed experience, but built into the ongoing development?

Process/Procedure

· What are ways to identify resources, such as organizational partnerships, to set up, finance and carry out international courses, trips or components?

· How can we facilitate international experiences domestically?

· What ideas and strategies can you take back to your campus from this presentation?

Service-Learning / CBR:  Questions and Considerations

During the Saturday 12:15 pm session, you will attend a session about Service-Learning / CBR Courses.  Attend either A or B with your group.

· Group A: Saint Mary’s College – Janet Luce

· Group B: Florida State University – Stephanie Evans

Description: Service-Learning / CBR Courses

· Over the last fifteen years, there has been an explosion of service learning and community-based research coursework all across the curriculum.  When offered, a student is required to take a service-learning or CBR course in his or her academic major field of study.  If no such course if offered, the student would be required to take a service-learning course from a different discipline.  (Courses may address any issue).  Where possible, students are encouraged to take a minimum of two courses identified as having a significant service learning component, one course in his/her discipline and one outside of his/her academic major.

Product/Content

· What are the key outcomes or elements of an effective course with an integrated service and learning component or a community-based research component?

· How does the experience and participation in a service learning / CBR course help a student build on his/her development and propel growth?  What are the kinds of things we can expect a student to do in a course like this (appropriate levels of involvement, types of projects)?

Process/Procedure

· What are ways to design and approve courses with service-learning or CBR components on your campus?  What are the best disciplines to work within?  What are key opportunities?

· What faculty do we need to involve?

· What ideas and strategies can you take back to your campus from this presentation?

Full-time Internship:  Questions and Considerations

During the Saturday 2:00 pm session, you will attend a session about Internships.  Attend either A or B with your group.

· Group A: Douglass / Rutgers – Ingrid Dahl 

· Group B: Emory & Henry – Tal Stanley

Description: Full-time Internship

· A full-time service activity is required to complete the civic engagement certificate.  These service placements may be for credit through an internship program or may not be credit barring but still require a certain level of preparation, reflection, and writing.  Students can serve either at domestic or international service sites.  Placements should offer students an opportunity to witness and encounter issues of poverty, cultural diversity, and public policy.

Product/Content

· If the full-time internship represents a more intense option than a service-learning course, what are the intended outcomes or characteristics of an effective full-time internship component?

· How can an internship component build on the student’s development?  What kinds of projects and products should be expected (from students, from faculty) from these types of experiences?


Process/Procedure

· Does your campus have a department, program, or academic designation that allows for internship credit or options?  What is the best way to set this up or to facilitate students’ arrangements?

· What faculty and/or departments do we need to involve?

· What ideas and strategies can you take back to your campus from this presentation?

Capstones:  Questions and Considerations

During the Saturday 2:45 pm session, you will attend a session about Capstones.  Attend either A or B with your group.

· Group A: Washington & Lee – Harlan Beckley

· Group B: West Chester University – Kevin Dean

Description: Capstones

· A cornerstone of the civic engagement certificate and the service-based scholarship is a final presentation of service and learning that will come near the end of the student’s college or university academic experience.  Students will engage in an intense and demanding service placement that will integrate academic work.  This senior service capstone may take place as part of a senior seminar, an independent study, or community-based research.

Product/Content

· How can the culmination of a student’s academic work and the student developmental model/service scholarship come together through a Capstone experience?  

· What are appropriate forms of a Capstone (e.g., a community survey, proposal for an agency, annual report, honors thesis, etc.)?  How comprehensive does a product need to be at this level?  

· How do we ensure that the resources and products that result from a Capstone are utilized or made available to the community/agency in a way that can positively impact or strengthen that agency, community, or relationship?

Process/Procedure

· Structurally, what are the options to set up Capstone experiences that involve academics and, possibly, credit? 

· What faculty and/or departments do we need to involve?

· What ideas and strategies can you take back to your campus from this presentation?

Additional Questions and Considerations


A) Building on existing strengths

· What existing initiatives can you connect with, modify or incorporate into your work on developing an academic journey

· What courses currently exist that you could incorporate into your academic program?

· Are there other programs that do not use the term civic engagement, but share a common purpose?  

B) Allies and roadblocks


· Who are your allies in this initiative?

· What are the next steps you need to take in order to move forward? 

· What are the roadblocks that will make this process difficult?

C) How can Bonner be a resource?

· How could the Bonner Foundation support you in moving this initiative forward?

· Are there any people or other resources that you have encountered at this event that could help you when you get back to your campus?  

The Bonner Program &

FIPSE Civic Engagement Certificate

	Service-Based Scholarship


	
	Civic Engagement 

Certificate* Program

	Common Commitments:  

What students encounter

· Civic Engagement

· Community Building

· Diversity

· Spiritual Exploration

· International Perspective

· Social Justice

Student Development Model: 

Co-curricular activity and training
· Expectation

· Explore

· Experience

· Example 

· Expertise
	
	Foundations: 

Fundamental components
· Integrated

· Intense

· Multi-Year

· Developmental/ Sequential

· Politics/ Public Policy

· Poverty

· Global

Course work:  

An academic journey
· Lead-In courses

· Poverty courses

· International Exposure

· Service Learning/CBR

· Full time Internship

· Capstone

	
	
	


* Also might be academic minor, major, honors
Lead-In Course





Poverty Course


(equity, policy)





International Exposure


(course, study abroad)





Service Learning/CBR


(any issue area)





Full-time Internship


(intensive project with or without credit)





Capstone





Coursework of type 2-5 may occur in different sequences
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